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Just as it’s possible to whip up an easy yet tasty salad using various items in 
your fridge and pantry, it’s also very possible to pull together some effective 
continuing education opportunities using resources that are already at your 

fingertips. This section highlights some areas you may want to re-visit in order 
to quickly assemble some in-service learning opportunities that are ready and 

waiting for you to use.
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Extended Learning activities and resources appear at the end 
of some chapters in the Facilitator Edition of the National CASA 
Association Volunteer Training Curriculum, 2007 Edition. These 
activities provide additional ways to explore some of the topics 
covered in the core training curriculum.

On the following pages is a compilation of the Extended Learning 
activities found in the core volunteer curriculum.

Extended 
Learning
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Federal Laws
(from Chapter 2 of the core curriculum)

Divide class into six groups. Write the name of each law from the Federal 
Law Worksheet on a separate index card. Distribute one card to each group. 
If your group is small, divide class into three groups rather than six, and 
distribute two cards to each group.

Groups should complete the section of the worksheet indicated on the 
card they received. When participants are finished, ask them to share their 
responses in the large group.

Adapted from materials contributed by the Alaska CASA program.

SupplieS

Index cards and pen

Handouts

•	 Federal	Law	Worksheet
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Child abuse Prevention and Treatment act (CaPTa) Year Enacted:

Important Highlights (note at least three): Relevance to CASA/GAL Volunteer:

adoption and Safe Families act (aSFa)  Year Enacted:

Important Highlights (note at least three): Relevance to CASA/GAL Volunteer:

Foster Care independence act  Year Enacted:

Important Highlights (note at least three): Relevance to CASA/GAL Volunteer:

adoption assistance and Child Welfare act   Year Enacted:

Important Highlights (note at least three): Relevance to CASA/GAL Volunteer:

Multi-Ethnic Placement act (MEPa)  Year Enacted:

Important Highlights (note at least three): Relevance to CASA/GAL Volunteer:

indian Child Welfare act (iCWa)  Year Enacted:

Important Highlights (note at least three): Relevance to CASA/GAL Volunteer:

Federal law Worksheet
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Cultural Connections
(from Chapter 3 of the core curriculum)

Distribute copies of the Cultural Connections Questionnaire and ask 
participants to fill it out. Most participants will give what they perceive to 
be the “politically correct” response, but the questionnaire is nonetheless a 
helpful tool for self-exploration.

When participants have completed the questionnaire, raise the following 
questions for discussion:

•	 In	what	areas	do	you	have	room	for	growth?

•	 How	can	you	achieve	that	growth?

SupplieS

Handout

•	 Cultural	Connections	
Questionnaire
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Cultural Connections Questionnaire
Please place an X on each line in the place that best represents you.

  Very  Somewhat Very Little 
  Aware Aware Awareness

 1. I know my own cultural background.

 2. I am aware of many of the cultural influences that  
have shaped my worldview.

 3. I can describe the influences of culture and cultural  
identity on children’s development.

 4. I understand how prejudice and discrimination affect  
children’s development from an early age.

 5. I understand how prejudice and discrimination can  
affect a family.

 6. I am clear about my own attitudes regarding culture  
and race and the impact these will have on children   
in my care.

 7. I know how to provide culturally competent  
advocacy to the children I serve and culturally 
competent support to their families.
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Values Continuum Worksheet
(from Chapter 3 of the core curriculum)

Distribute copies of the Values Continuum Worksheet. Explain to participants 
that listed on it are pairs of contrasting values and worldviews, placed at 
opposite ends of a continuum. Ask volunteers to consider how they live their 
lives and what is important to them. They should place an X on each line, 
reflecting where their beliefs are in relation to each pair of values.

SupplieS

Handout

•	 Values	Continuum	
Worksheet
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Values Continuum Worksheet

1. Group, clan or  
tribal emphasis

Individual emphasis

2. Present-oriented Future-oriented

3. Time is cyclical Time is linear

4. Respect elders Youth-focused

5. Cooperation Competition

6. Harmony with  
nature

Control nature

7. Giving, sharing Saving

8. Emphasis on 
mythology

Emphasis on science

9. Accepting Skeptical

10. Extended family Immediate family

11. Nonaggressive Aggressive

12. Modest, shy Outgoing

13. Silent Verbal

14. Respect others’ 
religions

Convert others to  
own religion

15. Spirituality is a  
way of life

Spirituality is a 
segment of life

16. Land, water and 
forest belong to all

Land is a private 
domain

17. Equality Wealth

18. Humility Self-importance

19. Life is child-centered Life is adult-centered

20. Children participate 
in adult activities

Adults participate in 
children’s activities

21. Life is easy and safe
Life is hard and 

dangerous

Adapted from materials created by the American Indian Bilingual Education Center,  
University of New Mexico, Albuquerque, New Mexico.
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That’s a Family
(from Chapter 4 of the core curriculum)

Show the video That’s a Family. Designed for children in elementary school, 
this documentary helps kids see and understand many of the different 
shapes that families take today. Afterward, ask volunteers to discuss the 
following questions in the large group:

•	 How	many	different	family	structures	did	you	see?

•	 How	does	this	video	relate	to	what	you	learned	about	cultural	
competence	during	your	pre-service	training?

•	 How	will	the	information	in	this	video	help	you	be	an	effective	advocate	
for	children?

Share specific information about the various kinds of family structures your 
local program works with most frequently.

SupplieS

TV and VCR or DVD player

That’s a Family video 
(available from Women’s 
Educational Media,  
www.womedia.org, $75; 
running time: 35 minutes)
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Assessing Families— 
The Patterson Family Case
(from Chapter 4 of the core curriculum)

The Patterson family case scenario can be used to practice assessing a 
family’s situation. Distribute copies of the handout. Ask participants to read 
the case information individually, or ask for a few volunteers to read it aloud 
to the group. Afterward, lead a discussion using the following questions:

1.		 Does	the	family	meet	the	“minimum	sufficient	level	of	care”	standard?	
Why	or	why	not?

2.		 Does	Alexa	need	protection?

3.		 Was	Shawna	also	being	abused	by	Lewis?	If	so,	what	resources	can	you	
recommend	for	her?

4.		 What	are	the	strengths	of	the	family?

5.		 Does	Shawna	require	help	in	being	able	to	meet	Alexa’s	needs?	What	
kind	of	help	would	you	recommend?

6.		 Can	Shawna	respond	to	help	in	being	able	to	meet	Alexa’s	needs?	How	
do	you	know	that?

7.		 How	might	your	own	values	and	attitudes	affect	your	assessment?

8.		 What	recommendation(s)	would	you	make?

SupplieS

Handout

•	 The	Patterson	Family	
Case
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The patterson Family Case

Shawna Patterson brought her 16-month-old 
daughter, Alexa James, to the emergency room 
because the child could not bear weight on her right 
leg. X-rays showed other fractures of varying ages. 
The pattern of injuries and the explanation, which 
did not square with the type of injury, suggested the 
injuries were not accidental. Alexa was admitted to 
the hospital.

Neither Shawna nor her boyfriend, Lewis Murphy, 
who is a caregiver for the child, could explain the 
injuries. Shawna had taken Alexa to a neighborhood 
clinic two weeks earlier when she noticed that 
Alexa seemed to be in pain and was having trouble 
walking. The physician found no trauma or bruising 
at that time.

Three months after Alexa was born, the state child 
welfare agency investigated and found neglect of 
care because Alexa did not receive proper medical 
care for a sore she had as a result of an IV during 
her treatment at birth. Shawna had failed to clean 
and dress the sore as advised by the doctor, and the 
infection spread to the bone.

Shawna does not know where Alexa’s father is. He 
has only seen Alexa once or twice since she was 
born. Neighbors and friends have provided some 
care for Alexa—and have never noted incidents or 
injuries to her while in their care. Alexa was placed 
in a licensed foster home upon her release from 
the hospital.

Alexa was found to be in good general health, 
aside from her present injuries and an ear infection. 
Initially, she displayed little verbal communication, 
had frequent nightmares, and had limited 
participation in play activities.

parenT/CareTaker CirCumSTanCeS

Shawna is 25 years old, currently employed, and 
receiving some assistance (welfare). She is in good 
health except for diabetes, which is controlled with 
medication and diet. She herself was placed in foster 
care as a baby when her drug-addicted biological 
mother abandoned her. She was raised in a foster 
home and subsequently adopted by her foster 
parents, Mr. and Mrs. Patterson. Shawna reports 
having a happy childhood with loving parents and 

appropriate discipline. She maintains an adequately 
furnished and clean home.

Shawna has not expressed concern or apprehension 
about how Alexa received the injuries. When asked, 
she responds, “I don’t know what happened,” or 
“Lewis says he didn’t do it.” She has acknowledged 
that at some point Alexa had begun showing signs of 
not liking Lewis. When he came into the room, she 
would cry out for her mother to hold her.

Shawna’s boyfriend, Lewis Murphy, is 27 and 
employed. Five years ago he was accused of 
molesting a child, but there was not enough 
evidence to charge him. He continues to say he 
is innocent. In the course of the psychological 
evaluation for that incident, he was found to have a 
mild mental disability and limited social/interactional 
skills. He considers himself to be Alexa’s father. With 
regard to Alexa’s injuries, he eventually admitted that 
on the day she was admitted to the hospital, he had 
been playing with Alexa and in the process he had 
accidentally knocked her down and then rolled over 
on her.

SinCe alexa HaS Been  
in FoSTer Care . . .

Alexa’s socialization and verbal skills have improved 
and she seems to be flourishing physically and 
emotionally. She has had supervised weekly visits 
with her mother, which have improved over time. 
Initially, there was little interaction or recognition 
observed between Alexa and her mother, but now 
they seem to be interacting well and showing 
affection for each other.

Shawna ended her relationship with Lewis Murphy 
and has moved to be nearer to her parents. She 
completed a parent education course and has 
been seen by a psychologist for an evaluation and 
follow-up therapy sessions. She has also contributed 
financially to Alexa’s support.

Mr. and Mrs. Patterson, Alexa’s maternal 
grandparents, have asked for Alexa to be placed in 
their home. They are licensed foster parents and 
have three children, ages 6 through 12, currently 
living with them. They are willing to supervise visits 
between Alexa and her mother.
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Poor Prognosis Indicators for Families
(from Chapter 4 of the core curriculum)

The Poor Prognosis Indicators Worksheet could be used to initiate a 
discussion about families that have a poor prognosis for reunification. 
Distribute the handout, and ask volunteers to think about a family in one of 
their current or recent cases. They will fill out the worksheet for that family.

Share the following information before volunteers begin filling out the 
worksheet:

aBouT THe indiCaTorS

Most families have the potential to use help and make positive changes. 
Some families have relatives who can step in and care for the children when 
the parents cannot. Other families’ communities may be rich in helping 
resources, such as kinship networks or tribal caretakers. It is important to 
distinguish between families who have resources and those who have no 
support system and/or whose pathology is so severe that intervention cannot 
make a significant difference.

Each family is unique. Our ability to assess a family is not infallible. 
Therefore, all families deserve efforts focused on reunification. In families 
where the prognosis is poor, a well-developed concurrent plan is critical. 
The expectations for parents should be clear with short-term objectives and 
frequent assessments of progress. According to the creators of the following 
worksheet:

Any condition with an asterisk (*) is, in and of itself, an indicator of 
poor prognosis. For other items, the more that are present in a family, 
the worse the prognosis. This worksheet is suitable in cases of young 
children who are already in foster care, who are entering care under the 
age of eight, and who have no relative or parent with whom they can 
immediately and safely live. It is not intended to be used to determine 
risk to children still living in their own homes since it relates to risk of 
long-term foster care drift rather than risk of parental abuse or neglect.

This tool was designed to help child protective services caseworkers 
in differential diagnosis, an assessment of the family’s strengths and 
weaknesses, which is essential to concurrent planning.

From Concurrent Planning: From Permanency Planning to Permanency Action,  
Linda Katz, Norma Spoonemore and Chris Robinson,  

Seattle: Lutheran Social Services of Washington and Idaho, 1994.

SupplieS

Handout

•	 Poor	Prognosis	Indicators	
Worksheet
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poor prognosis indicators Worksheet
Put a check by each item that is true.

CaTaSTroPhiC Prior abuSE

 o 1. Parent has killed or seriously harmed another child through abuse or neglect, and no significant 
change has occurred in the interim.*

 o 2. Parent has repeatedly and with premeditation harmed or tortured this child.*
 o 3. Child experienced physical or sexual abuse in infancy. (Treatment of abusing parent may be so 

difficult and lengthy that the child spends years in foster care.)

DaNgErouS LiFESTYLE

 o 4. Parent’s only visible support system and only visible means of financial support is found in illegal 
drugs, prostitution and street life.*

 o 5. Parent is addicted to debilitating illegal drugs or to alcohol.
 o 6. There is a pattern of documented domestic violence between the partners of one year or longer, and 

they refuse to separate.
 o 7. Parent has a recent history of serious criminal activity and jail.
 o 8. Mother abused drugs/alcohol during pregnancy, disregarding medical advice to the contrary.

SigNiFiCaNT CPS hiSTorY

 o 9. Parental rights to another child have been terminated following a period of service delivery to the 
parent, and no significant change has occurred in the interim.*

 o 10. There have been three or more CPS interventions for serious separate incidents, indicating a chronic 
pattern of abuse or severe neglect.

 o 11. In addition to emotional trauma, the child has suffered more than one form of abuse or neglect.
 o 12. Other children have been placed in foster care or with relatives for periods of time over six months’ 

duration or have had repeated placements with CPS intervention.
 o 13. This child has been abandoned with friends, with relatives, at a hospital or in foster care; or once the 

child is placed in subsequent care, the parent does not visit of his/her own accord.
 o 14. CPS preventive measures have failed to keep the child with the parent: home-based services, visiting 

public health nurse, Homebuilders, therapeutic daycare and so forth.
 o 15. Parent is under the age of 16 with no parenting support systems, and placement of the child and 

parent together has failed due to the parent’s behavior.
 o 16. Parent has asked to relinquish the child on more than one occasion following the initial intervention.

iNhErENT DEFiCiTS

 o 17. Parent has been diagnosed with severe mental illness (psychosis, schizophrenia, borderline personality 
disorder, sociopathy), which has not responded to previously delivered mental health services. 
Parent’s symptoms continue, rendering the parent unable to protect and nurture the child.*

 o 18. Parent has a diagnosis of chronic and debilitating mental illness (psychosis, schizophrenia, sociopathy) 
or other illness that responds slowly or not at all to current treatment modalities.

 o 19. Parent is intellectually impaired, has shown significant self-care deficits, and has no stable support 
system able to share parenting.

 o 20. Parent grew up in foster care or group care, or in a family of intergenerational abuse. (Unfamiliarity 
with normal family life can severely limit parents’ ability to overcome other problems in their lives.)

 *Indicates a condition that is, by itself, an indicator of poor prognosis.

From Concurrent Planning: From Permanency Planning to Permanency Action, Linda Katz,  
Norma Spoonemore and Chris Robinson, Seattle: Lutheran Social Services of Washington and Idaho, 1994.
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Temporary Aid to Needy Families
(from Chapter 5 of the core curriculum)

You can structure this activity in a few different ways. If the group is 
comprised of volunteers who have recently completed pre-service training, 
you can have the group fill out the TANF application for the Harris-Price 
family. If volunteers need a refresher on this case, bring in copies of the 
case, which appears at the end of Chapter 1 in the core volunteer training 
curriculum.

If the group is comprised of experienced volunteers who have current or 
recent cases to draw on, you can ask them to fill out the application based 
on a family in one of these cases.

After volunteers fill out the application, ask them what they learned from this 
exercise.

SupplieS

Handout

•	 TANF	application	
(available at local child or 
family welfare office)
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Videos
(from Chapter 6 of the core curriculum)

Multiple Transitions: a Young Child’s Point of View on Foster Care 
and adoption (12 minutes). This powerful video attempts to distill what 
children would teach us, if they had the chance, about what it feels like to 
be moved around, how and why their behavior begins to change and what 
happens to their availability for new attachment. Price: $70. Available from 
the Infant-Parent Institute, www.infant-parent.com.

Pathways to Permanence (30 minutes). This is an educational video 
providing a general overview and introduction to the effective permanency 
planning techniques of successful mediation programs. This video is targeted 
at agency personnel, adoption and foster care workers, adoption and foster 
families, service providers, community groups and educational institutions. 
Available free of charge from the Dave Thomas Foundation for Adoption, 
www.davethomasfoundationforadoption.org.

Through the Eyes of the Child (20 minutes). Aimed at those working on 
permanency for children, this video presents issues related to the foster care 
system and special needs adoption with an emphasis from the perspective of 
the children. Available free of charge from the Dave Thomas Foundation for 
Adoption, www.davethomasfoundationforadoption.org. 

YouTh ouTLouD! (46 minutes). This documentary addresses gay, lesbian, 
bisexual, and transgender youth issues in schools. Available through Sun & 
Moon Vision Productions, 760-345-8300, www.sunandmoonvision.com, or 
through the Gay, Lesbian and Straight Education Network (GLSEN),  
www.glsen.org.
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Assessing a Child’s Needs— 
The Harris-Price Case
(from Chapter 6 of the core curriculum)

If the group is comprised of volunteers who have recently completed pre-
service training, do this activity as written below. (If volunteers need a 
refresher on this case, bring in copies of the case, which appears at the 
end of Chapter 1 in the core volunteer training curriculum.) If the group 
is composed of experienced volunteers who have current or recent cases 
to draw on, you can ask them to fill out the Children’s Needs handout 
individually based on the child(ren) in one of these cases.

Divide the class into three groups, one focusing on Ben, one on Robert and 
one on Rose. Using the Harris-Price case, each group should rate (by making 
an X in the appropriate box) Ben, Robert or Rose on each of the needs on 
the chart, Children’s Needs. Groups should choose an additional issue for the 
blank.

When participants are finished completing the handout, lead a discussion of 
the following questions:

•	 How	might	substance	abuse,	mental	illness	and	poverty	affect	the	
family’s	ability	to	meet	the	child’s	needs?

•	 What	recommendations	would	you	make	as	a	CASA/GAL	volunteer	that	
will	help	this	family	meet	the	MSL	standard?

SupplieS

Handout

•	 Children’s	Needs
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Children’s needs

Ben

Type of Need: UNMET MSL GOOD OPTIMAL

FOOD o o o o

SHELTER o o o o

PROTECTION/SAFETY o o o o

HEALTH o o o o

SOCIAL/EMOTIONAL o o o o

OTHER: o o o o

robert

Type of Need: UNMET MSL GOOD OPTIMAL

FOOD o o o o

SHELTER o o o o

PROTECTION/SAFETY o o o o

HEALTH o o o o

SOCIAL/EMOTIONAL o o o o

OTHER: o o o o

rose

Type of Need: UNMET MSL GOOD OPTIMAL

FOOD o o o o

SHELTER o o o o

PROTECTION/SAFETY o o o o

HEALTH o o o o

SOCIAL/EMOTIONAL o o o o

OTHER: o o o o
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Adolescence—Learning to  
Look Beyond Labels
(from Chapter 6 of the core curriculum)

Read aloud the newspaper excerpt below about the early life of jazz singer 
Ella Fitzgerald. Afterward, ask volunteers the following questions:

•	 Has	a	label	like	“juvenile	delinquent”	ever	been	applied	to	you	(or	
someone	you	know)?

•	 Did	the	label	help	others	see	you	better	or	understand	you	more	deeply?	
Why	or	why	not?

 In 1996, a New York Times reporter named Nina Bernstein wrote a 
story about a hidden chapter in jazz singer Ella Fitzgerald’s life, when 
she was confined for more than a year in a juvenile reformatory as a 
teenager. Ms. Fitzgerald was reluctant to talk about this part of her life 
and when she died in 1996, much of the story died with her. But some 
details are known: Ms. Fitzgerald’s stepfather abused her after the death 
of her mother in 1937. An aunt living in Harlem gave 15-year-old Ella 
shelter, but the girl dropped out of school to make money. After she was 
found “running numbers,” authorities sent her to the Colored Orphan 
Asylum in Riverdale, New York. The crowded orphanage sent “overflow” 
children to the state reform school. Ella was one of these.

 Sometimes sent to the school simply for running away or truancy, the 
school’s 88 black girls were segregated into two brick “cottages” and 
disciplined with beatings, solitary confinement on bread and water, 
and shackling. The school’s English teacher remembered Ms. Fitzgerald 
as a good student: “I can even visualize her handwriting—she was a 
perfectionist.” The teacher noted that the school had a good music 
program and was known for its choir, but Ella’s voice never graced 
its concerts. The choir was all white. “We didn’t know what we were 
looking at,” the teacher said. “We didn’t know that she would be the 
future Ella Fitzgerald.”

 Still under 18, Ella was paroled to Chick Webb’s band, and less than 
a year later she won a talent contest at Harlem’s Apollo Theater. The 
school’s last superintendent, Thomas Tunney, asked, “How many Ellas 
are	there?	She	turned	out	to	be	absolutely	one	of	a	kind.	But	all	of	the	
other children were human beings too. In that sense they are all Ellas.” 
Nina Bernstein ended her article with this question: “If she was almost 
lost	to	us,	how	many	like	her	have	been?”

Adapted from A Kind and Just Parent: A Study Guide,  
T. Quinn, John D. and Catherine T. MacArthur Foundation, 1999.
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The Basics of Communication
(from Chapter 7 of the core curriculum)

To prepare for this activity, record on videotape several commercials that 
illustrate congruent and incongruent messages. Show them to the group 
and ask them to identify what messages are being sent and whether the 
messages are congruent or incongruent. Remind participants that listening 
for meaning requires three sets of ears—one set for hearing facts, one for 
hearing feelings and a third for “seeing” what you are hearing. Congruent 
messages are those in which there is no conflict between what people say, 
what they convey through their body language and what feelings they 
express. When messages are incongruent, the nonverbal message is usually 
the one that the receiver will believe. Messages can be sent and received on 
more than one level.

Confidentiality Motto
(from Chapter 7 of the core curriculum)

Remind participants about the confidentiality guidelines for their work as 
CASA/GAL volunteers. Ask participants to take a few minutes to write down 
a “confidentiality motto” to guide them in their work.

Invite volunteers to share their mottos with others in the group.

SupplieS

Video clips of commercials
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Communication Scenarios
(from Chapter 7 of the core curriculum)

You can organize this activity in a number of ways. Participants can discuss 
the scenarios in small groups and share their thoughts and questions with 
the large group. The group as a whole can discuss the scenarios. Or if your 
group is composed of new volunteers, you can invite experienced volunteers 
to join the group for this activity. The experienced volunteers either can act 
as a panel, answering questions about the scenarios, or can divide up and 
join the small groups to discuss the scenarios.

SupplieS

Handout

•	 Communication	Scenarios
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Communication Scenarios

What do You Say When the Child Says . . .

•	 When	can	I	go	home?

•	 Why	am	I	in	the	foster	home?

•	 Can	I	tell	you	something,	but	you	have	to	
promise	not	to	tell	anyone	else?

•	 I	lied.	I	didn’t	tell	the	social	worker	the	truth.

•	 My	daddy	said	I	couldn’t	talk	to	you.

•	 Where’s	my	mommy?	Why	doesn’t	she	come	see	me?

•	 I	hate	my	*#@$*	parents.	I	never	want	to	see	
them again.

•	 I	won’t	go	to	counseling.

•	 I’m	pregnant.

•	 I	haven’t	told	anyone	yet,	but	my	dad’s	been	
molesting me.

•	 F***	you!	I’m	not	going	to	talk	to	you!

What do You Say When the parent Says . . .

•	 What	are	you	going	to	tell	the	judge	about	my	case?

•	 You	can’t	talk	to	my	kid	at	school	without	my	
permission.

•	 You’re	just	a	volunteer.	Let	me	talk	to	your	
supervisor.

•	 I’m	not	going	to	let	you	in	my	house	if	you	try	
to visit me.

•	 Can	you	give	me	a	ride	to	my	counseling	
appointment?

•	 Would	you	watch	the	kids	while	I	go	to	the	store?

•	 I’m	flat	broke.	I	don’t	have	any	food.	Would	you	
give me some money so I can go shopping at 
the	grocery	store?

•	 What	do	you	know—you	don’t	have	kids.

•	 Why	won’t	you	let	my	kids	come	home?	Don’t	
you	like	me?

What do You Say When the Caseworker Says . . .

•	 I’m	really	busy.	Can	you	please	supervise	this	visit?

•	 I	don’t	have	time	to	do	transportation.	If	you	
want these kids to see their mother twice a 
week, you have to drive them to the visits.

•	 I	don’t	have	a	case	plan	written	yet.

•	 There’s	a	wait	list	for	services.	What	do	you	
expect	me	to	do?

•	 Oh,	those	kids?	I	sent	them	to	relatives	last	week.

•	 I’m	the	intake	worker.	I	transferred	the	case	last	
week. I don’t know who the new caseworker is.

What do You Say When an attorney Says . . .

•	 Can	I	get	a	copy	of	your	file?

•	 My	client,	the	dad,	can’t	stand	you.	How	do	I	
get	a	new	CASA/GAL	volunteer	assigned?

What do You Say When a Foster parent Says . . .

•	 I	haven’t	heard	from	the	caseworker	recently.	
What’s	going	on	in	the	case?

•	 Can	you	sign	Susie’s	permission	slip	for	this	
downhill	skiing	activity?

•	 John’s	mom	called	and	wants	an	extra	visit	this	
weekend.	Is	that	okay?	I	haven’t	been	able	to	
reach the caseworker.

•	 There’s	an	IEP	meeting	at	school	next	week	and	
they want his guardian to be there. Is that you 
or	me?

•	 Mary’s	mom	is	here	for	a	visit	right	now	and	
she’s	very	drunk.	What	should	I	do?

•	 Amy	ran	away	from	my	foster	home	last	night.	
What	do	I	do?

•	 I	want	these	kids	out	now—they’re	driving	me	
bats.	HELP!

What do You do or Say When . . .

•	 A	legislator	calls	you	about	your	case?

•	 The	ombudsman	calls	you	about	your	case?

•	 The	governor’s	office	calls	you	about	your	case?

•	 A	reporter	calls	you	about	your	case?

Created by Alaska CASA. Used with permission.
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EXTENDED LEarNiNg rESourCE

Report Writing for Volunteers
(from Chapter 9 of the core curriculum)

A helpful tool for teaching about court report writing is the National CASA 
video Report Writing for Volunteers: More Power and Less Pain by Lynn Shreve, 
state director, CASA Program, Family Court of Delaware. It is part of the 
National CASA Association Video Series from the 18th Annual Conference 
(1999).	To	order,	email	the	National	CASA	staff	at	staff@nationalcasa.org,	or	
visit www.shopcasa.org. 
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EXTENDED LEarNiNg aCTiViTY

Ethics Dilemmas
(from Chapter 10 of the core curriculum)

You can organize this activity in a number of ways. Participants can discuss 
the dilemmas in small groups and share their thoughts and questions with 
the large group. The group as a whole can discuss the dilemmas. Or if your 
group is composed of new volunteers, you can invite experienced volunteers 
to join the group for this activity. The experienced volunteers either can act 
as a panel, answering questions about the dilemmas, or can divide up and 
join the small groups to discuss the dilemmas.

Adapted from materials contributed by Alaska CASA.

SupplieS

Handout

•	 CASA/GAL	Volunteer	
Ethics Dilemmas
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CaSa/Gal Volunteer ethics dilemmas

Appropriate vs. Inappropriate Behavior for CASA/GAL Volunteers

1.  In reading the court record on a particular case, you discover through a psychological evaluation of 
the mother of the child that she has been diagnosed with schizophrenia. You decide to tell the foster 
mother this information so she can keep the mother away from her child.

2.  Same scenario as number 1. In talking to the child’s attorney, you learn that the attorney is unaware of 
the psychological evaluation also. You then share with the attorney the information you have learned 
because the attorney was recommending that the child be returned to the mother at the next court 
hearing.

3.  You find out that one of the children you represent is with a foster parent who has not been taking the 
child to church. You feel this child needs Christian direction and ask the foster parent if you can pick 
the child up on Sunday and take her to church.

4.  In your role as a CASA/GAL volunteer, you have been given a case where the child has been sexually 
molested by her stepfather and has been placed with a relative. In your investigation, you tell the 
child’s first-grade teacher about the sexual abuse so that she will know to protect the child from the 
stepfather.

5.  You have been to court on a particular case, and the court has ordered the child placed in a licensed 
foster home pending an opening in a medical facility where she can get some much-needed psychiatric 
treatment. One day the child calls you to say that the medical facility has just called accepting her into 
the program. She asks you to take her there.

6.  You are at a cocktail party and you see an attorney involved in one of your cases. You need to know 
some information so you go over and say, “Ms. Moore, I am the Court Appointed Special Advocate for 
the	Davis	children.	Did	you	read	the	recent	report	from	Dr.	Smith?”

7.  At that same party, you share with an acquaintance that you are a volunteer for the CASA/GAL 
program and presently have a case involving three children who have been taken away from their 
mother and put into foster care.

8.  In the courthouse, you are waiting in the hall for your case to be called. You see the father of the 
children you are representing. You have not had a chance to interview him since he has been in prison 
for the past six months. You ask him if you can talk with him at this time to discuss the case and what 
your recommendations will be.

9.  With school starting, CPS has given a child you represent $50 to buy some new clothes. The child 
is in foster care but has unsupervised visitation with the mother every Wednesday. The mother had 
planned to take the child shopping at her next visitation. However, because your family owns a local 
department store, you take the child there and allow him to choose $250 worth of new clothes.

10. The children you represented have been returned to the care of their father, a placement you 
supported in your recommendations to the court. After the hearing, the father sees that your car is not 
working properly. Since he is a mechanic, he offers to fix your car free of charge.

11. As a CASA/GAL volunteer actively involved in an open case, your investigation reveals evidence of 
possible inappropriate sexual contact involving the 10-year-old child you represent. It is somewhat 
confusing as to what you should recommend to the court. You have had daily contact with the foster 
parents, and feel strongly the child should remain in this wonderful home (it was just another teenage 
girl fondling the child’s breasts). You could jeopardize the placement. Therefore, in writing your 
report to the court, you exclude the new information and continue to recommend the foster home 
placement. According to the caseworker, the parents have not found suitable housing so they cannot 
be considered as a possible placement.
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12. As a CASA/GAL volunteer, you have established yourself as a reliable investigator and a credible 
evaluator. An attorney working in juvenile court recognizes the value of your talents and recruits you to 
be hired as a case investigator in her law firm. You currently serve as a CASA/GAL volunteer on a case 
where a member of this law firm represents the child’s mother. You need a job and decide you will 
accept this offer of employment. You plan to continue as a CASA/GAL volunteer.

13. You are involved in a case where the children are placed with their aunt. The aunt has information 
she wishes to share with the court but is uncomfortable speaking in front of the judge. You suggest 
that she write a letter to the court. She writes the letter and asks you to review it. In doing so, you 
recommend some changes and offer to type and give the letter to the court.

14. As a child, you were placed in a foster home for a period of three years. Twenty years later you are 
a CASA/GAL volunteer working on a case with an especially difficult teenager who is continually 
sabotaging her foster home placements. During your investigation, you explain to the child that you 
too had hated your foster home, but that it all worked out for you and could for her also.

15. You find that while working on a case, the social worker has made statements in the court report that 
are not true about the mother of the child you represent. To bring it to the attention of the court, you 
tell the mother’s attorney.
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E-Learning 
Resources

E-learning resources provide opportunities for volunteers to gain new 
skills and knowledge at their own pace, generally through interaction 
with internet-based content and materials that may be accessed 24 
hours a day, 7 days a week. Because most of the following materials 
feature various media, it is advisable that volunteers wishing to take 
advantage of e-learning have access to high-speed internet in either 
their own homes, a public library, your local CASA/GAL program 
office or another venue.

Before giving permission to your volunteers to use any of 
the e-learning resources as part of their in-service training 
requirement, be sure to review the material to ensure that it is a 
good fit in the context of your local and state laws, regulations and 
policies. Your CASA/GAL program should determine the hours of 
in-service learning credit volunteers can earn for each activity.

naTional CaSa audio STreamS

Found in the Training Corner of CASAnet Private (www.casanet.org), audio 
streams are excerpts from speeches and workshops presented at the National 
CASA Association annual conference. They can be used for general listening 
or for volunteer and staff education as desired by local programs. For 
volunteers interested in earning in-service credit, a worksheet is available to 
download for each of the featured workshops.

naTional CaSa e-learninG moduleS

Also found in the Training Corner of CASAnet Private (www.casanet.org), the 
e-learning modules have been designed as a way for volunteers to gain more 
in-depth knowledge and training about specific topics related to CASA/GAL 
volunteer advocacy. Currently, the following two modules exist:

•	 Education	and	Youth	in	Out-of-Home	Care

•	 Aging	Out	of	the	Foster	Care	System

Through CASAnet Private, you can create an account for your volunteers 
to use these modules. When a volunteer has completed a module, you will 
receive notification and data that you are encouraged to discuss with the 
volunteer in order to ensure learning took place and the volunteer knows 
how to apply the information in a current or future case.

naTional CaSa podCaSTS

Each week, a new 10- to 15-minute audio file (“podcast”) is posted on the 
public section of CASAnet (www.casanet.org). Weekly topics feature content 
of interest, presented by an expert in the field, for both volunteers and staff. 
While these audio files are commonly called “podcasts,” you will not need 
an iPod to listen to them. Volunteers and staff may listen to these files at 
their computer, or they may download the files to an MP3 player to listen to 
when not sitting in front of a computer.
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Free or loW-CoST online TraininG

arizona CaSa Program
www.supreme.state.az.us/casa/prepare/training.html

Many staff members and volunteers of CASA/GAL programs, both in Arizona 
and elsewhere, have taken advantage of this resource to learn more about topics 
ranging from court report writing to fetal alcohol syndrome. If you’re thinking 
about referring volunteers to this resource, be sure to preview the information 
featured on the site to ensure it is in accordance with your local and state laws, 
as well as with the policies and procedures set forth by your program.

The ChildTrauma academy
childtraumaacademy.org

This resource offers live, online training opportunities as well as an “online 
university” that features self-directed courses on topics such as human 
brain development and the impact of trauma. In addition to resources that 
can be directly used by volunteers, you will find tools and resources such 
as videos and publications that may be useful in your program’s in-person 
training efforts.

Fetal alcohol Spectrum Disorders (FaSD) Support Site
fasd.brighttomorrow.com

Because many of the cases taken by CASA/GAL volunteers involve prenatal 
alcohol and substance abuse, this website is a helpful resource for volunteers 
and volunteer supervisors alike. The site offers content and information 
geared toward parents, social workers and others involved in a child’s life. 
In addition, a DVD entitled FASD & Your Child: Cause, Effect and Interventions 
may be purchased for $49.00; volunteers (or staff members) who view the 
video may take an online self-test and earn a certificate of completion.

Foster Parent College
www.fosterparentcollege.com

This site features research-based parent training materials that demonstrate 
techniques for handling everyday difficulties as well as dangerous, out-of-
control behaviors. Each course explores a particular behavior, emotional 
disorder or general challenge faced by parents (for example, lying, stealing, 
anger, anxiety and eating disorders). Nationally recognized experts explain 
practical parenting strategies through dramatic vignettes, interviews and 
instruction. The courses teach birth families—as well as kinship, adoptive 
and foster parents—the skill sets and coping mechanisms necessary to deal 
with a range of childhood behaviors. These courses can help CASA/GAL 
volunteers better understand children and recommend solutions for building 
stronger families.
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online media

The following sites offer stories or movies that may serve as useful resources 
for additional media to incorporate into your continuing education program. 
You may wish to bring volunteers together in order to watch and discuss 
stories or movies found within these resources. Keep in mind that the 
following are links to sites that cover a wide array of topics, including but 
not limited to child welfare. You may have to do some research to find an 
appropriate topic on the following sites, but the production quality and 
potential for discussion will be very high.

PbS’s Frontline weekly documentary series 
www.pbs.org/wgbh/pages/frontline/

Bill Moyers Journal 
www.pbs.org/moyers/journal/index-flash.html

This American Life 
thislife.org




